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-SUMMARY

Career EduCation has been a,part of the curriculum:of the Dee Moines &chools since
the turn of the century. EVen thoUgh the.district has been involved in career
education'even before it became."popular" this report will deal only with the
several activities and events that hive taken place during the past five years but
.more apedifically those:activities and events that have happened during the three
years of the Comprehensive Career Curriculum Project.

.

The planning and implementation of career education in Des Moines has involved-
'board members, people frbm the bueinese community, claseroosi teachers, building
level administrators, and central office administrators.. The succese of career
education in,the diStrict can be 'directly attributable to the peOple in these
areas plus the regional office project staff and the'a ilability of additional
funds to assist the district in planning and implementi the'career education
'concept.

I. TIME PERIOD

This final report will cover the entire three year
July 1, 1973 to,trune 30, 1976.

length Or the project from

The rollowing activities took place prior to the approval
Career Curriculum project.

1970-71

of the,Compreheive

A Superintendent's Advisory Committee for Career Education Was planned for
implementation during the.1971-72 school year. This committee consists of
twenty-five members (including three students) and to date has presented.five
reports to the Board of Education with recommendations in the following levels
of career education:

First Report - Secondary' 11

. Second Report - ElementarY
Third Report - JuniorsHigh
Fourth Report - Review of/Elementaryand Junior High,
Fifth Repoit - Tech High),

1971-72

An elementarY Career edUcation adVisOry committee developed plane for implementing
career education at this level. 0

I i

A proposal was submitted to, and approved by the State Department.of Public'
Instruction for piloting career education in nine alementary schools.

A proposal was submitted to, and approved by the State Department-of Public
Instruction for developing a Career Placement Center to serve vocational
students.

it
1972-73

. 40 Career education was piloted in
. Douglas . Lovejoy
. Hoyt . Madison

The junior high phase of career

nine elementary schools:
. Mann . Perkins Stowd
. Moore

education was planned.

, 5
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An Elementary Career Education Handbook was developed' by teachers from the nine
pilot schoRls.

These.activities led to the identificationof the following career education goals
for the district whfch were included in a,three year proposal submitted to, and
approved by the United States Office of Education.

Goals

C A. THERE IS A NEED IN DES MOINES SCHOOLS TO RELATE THE PUPILS EDUCATIONAL PRObRAM
TO HIS PERSONAL,60AL OF ECONOMIC INDEPENDENCE.

B. VOCATIONAL EDUCATION PROGRAMS AREA CULMINATIM PART OF CAREER EDUCATION
FOR SOME PUPILS AND THOSE PROGRAMS SHOULD ENHANCE THE PUPILS'-JOB
OPPORTUNITIES AND FURTHER TRAINING.

C. SEVERLY,HANDICAPPED PUPILS IN DES MOINES NEED THE OPPORTUNITY TO WORK AND
'FEEL THEY ARE PRODUCTIVE MEMBERS OF SOCIETY.

. THERE IS A. NEED IN DES MOINES TO. PROVIDE CAREER TRAINING'FOR YOUTH WHO HAVE
'DROPPED OUT OF SCHOOL.

E. THERE IS A NEED IN DES MOINES SCHOOLS TO IMPROVE THE QUgITY OF PUPIL
GUIDANCE PROGRAMS AS THOSE PROGRAMS RELATE TO CAREERS A EMPLOYMENT AND
TO FROVTDE PLACEMENT ON JOBS OR IN FURTHER TRAINING FOR ALL PEOPLE LEAVING
THE INSTITUTION.

F. VOCATIONAL EDUCATION PRCGRAMS REED TO
EMFLOYMENT.

EVELOP MORE POSITIVE ATTITUDES TCWARD

G. DES MOIRES SCHOOLS NEED TO BRING ABOUT CHANGES IN INSTRUCTION THROUGH STAFF
DEVELOPMENT ACTIVITIES,

4

=H. THE DES MOINES SCHOOL DISTRICT NEEDS ro.r4FoRm ITEVOTAL COMMUNITY ABOUT
CAREER EDUCATiON AND ENLIST THEIR SUPPORT IN THE DEVELOPMENT AND ,

IMPLEMENTATION OP PROGRAMS.

I. THERE IS A NEED FOIj ARTICULATION'BETWEEN.PRCGRAMS EN TAE ELEMENTARY AgD
SECONDARY SCHOOLS 41W THOSE OF'THE posr SECONDARY INSTITUTIONS.

PROCEDURE AND RESULTS

The following procedures and results occurred during,the three year period from
July 1, 1973 to June 30, 1976.

1973'"74

,Career education was
. Brooks

Cattell .

,Cowles
'Dunlap
Findley

expanded to nineteen
Ft. Des Moines
Gart6'n

Hillis
Hubbell
Jacksoni

Additional
. LuCas
. McKee.
. Mitchell

Monroe
PhilliOs

elementary schools: .

Pleasant Hill
stg Theresa

Woodlawn
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Junioi. high teachers and business people develope
career_educatim in tax occtotion41 clueteim:

Communication and Media . Hospitality and
Environment Marketing and Di

Career edmcation was piloted in4hree junior highs using several of the
,handbooks developed.

Franklin . Irvinte

curriculum

creation .

ribution .

matertalà for

Public Service
Transportation

Wilson .

Guidelines for Career Informaiion Cente4s were developed by several secondary
librarians and counselors and implemented in_ hese three junior high's.

. The Career Placement Center expanded to.serve All students seeking placement
help. .

,
.

. The senior high phasb of career education.was planned.

.

Career education.planning was started at the Greater Des Moines Education Center.

An Elementary Career Ed4nation Specialist wai hired and later-accepted an .

elementary principalship in.the district.

'r

ThekElementary Career Education Handbook was revised. ,
/ A

.

A handbook and brochure for Vocational Youth Organizations were developed.
- ,4 -.. 1/4'

junior high teachefis and business peopleodeveloped curriculum materials for
additOnal clusters.: ,r .

v

Business and OffiCe Fine Arts ard Humanities
. Consider and Home Economics cs. 7..,' alth

ing the DMACC
n:

,

Electirotlics . Food Service
t

1

1974-75
1

"Challenge Exams" for Des Moines students.,-a
jo%ntly by the district and DMACC instructors
. Data Prodessing . Disthbutive Education .

were developed

Career education was qxpanded
Adams. f.,.,Hoak .

Granger . HOIy Trinity
Greenwood . Howe r

to 15 additional elementary schools.
King . St. Augustin . Whllace
Moulton . Samuelson Whshington

. Oak Paric . Studebaker Wight

Career education was, expanded into six additiobal junior highs.
..Callanan- . 'Harding . Hoyt. . Kurtz . McCombs , Merrill

Career education planning started at.Ehst and. evelt. i I
)\

Career Information Centers were established in thell secondary schoo14.

The Career Placement Cente continued/to serve all students seeking placement
help. ..
Career education plans were implemented at'the Greater Des Moines Education
Center.

. An Elementary Career Education Specialist was hired:

3
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1

propoials were submitted to the United States Office of Education for
40eer educItion with the one dealing with developing a community awareness of
c-areer dudition being approved.

Five junior high handbooks were revised by teachers who piloted some of the
activities in the original handbooks.

Communication and Media . Hospitality and Recreation PUblic Service
Environment .:Marketing and Distribution

Additional or new "Challenge Exams" for Des Moines stUdents attending the DMACC
were developed jointly by district and DMACC instructors in:

.

AccOunteng . Distributive Education . Electronics Food Seryice

Career education WWI planned at the Frederick Douglass Learning Center.

1975-76

Teachers from East and.Boosevelt
their schoolS.

Career education was expanded Ito
All Saints . Hanawalt
Casa4y Jefferson
Edmunds . Logan .

Elmwood / . Longfellow

developed career education handbooks for

4

fifteen additional elementary schools.

Van Meter
. Watrou4
Windsor.

McKinley
Park Avenue

Smouse

Career educati6n was expanded to the five remaining junior highs.
. BrodY . Goodrell . Hiatt . Meredith . Weeks 4

Career Information Centers were established in.these nèit. junior high schools
and the'remaining four senior high schools.

Career education.plans were implemented at the Greater Des Moines Education Center,

Career education plans were implemented at the Frederick Douglass Learning Center.

A Career Information Center was established at Temple School.

Title IV-B funds were identified and utilized at the district and building level
for developing Career Information Centers in,eight elementary schools and self
awareness activities in sik schools.

'Career Infoilmation Centers Self Awarapess
_.'Findley . McKee Douglas f McKinley.
. Garton . Park Avenue 1.. HanaValt . Hiatt .

. Howe .sPhIllips. 1 . Lucas. . McCombs

. .Longfelloile . Smouse
. se

* . The CommunitY Awareness Program tOCareer education was implemented and evaluated.

A three year proposal was submitted to the United States Office of Education
for the expansion of career education in several secondary schools.



During this three year periolseveral other activities have taken place that have
played an important role in fhe implementation of career education. Some of these
activities are:

4Building and district level career education in-service and staff development
meetings.

* . Business and Education Alliances
East//ows Power and Light
Lincoln/Bankers Life
North/Firestone Tire and Rubber
Roosevelt/Meredith Publishing
Tech/Pittsburg-Des Moines Steel
dallanan/American Republit Insurance
Hoyt/John Deere

Irving(Harding)/Northwestern Bell
McCombs/Younkers
Brooks/Towa Des Moines National Bank
Logan/Blue Cross-Blue Shield
Moore/Sears and Roebuck
Phillipa/Richman Gordman
Windsor/Central National Bank

Career Expo for secondarycstudents sponsored by the West Des Moines JaYcees.

Field trips for Junior Aigh Communication and Media students sponsored by the
Des Manes Club of Printing Houae Craftsmen during National Printing Week.

Building staff and/or district staff participation or, presentations at several
.

state, regional, and national workshops arid conferences.
'

III. EVALUATION -

Each individual goal is ealuated 'in the body of the report plus included in
Appendix A is a copy of the third party final evaluation.

IV. CONCLUSIONS AND RECOMMEADATIONS

Specil.ic recommendations for,each individual goal is included in the body of the
report.

* These áctivitie8 are part of the Dee Moines Districts career educaticin plan
but not diTtly a part of the Comprehenaive Career Curriculum Project.

5
1 9.



FINAL REPORT ON THE COMPREHENSIVE CAREER CURRICULUM

4. CAREER,EDUCATTON NEZES ASSEgSMENT

The.needs as discussed in the original proposal were developed for various local
and national agencies and groups assesment of education. Also needs were identified
from the career education activities indicated in the summary of this report for
the 1971-72 and 1972-73 school years.

The needs stated in the original proposal are:.
The Comprehensive Career,Curriculum Pioject was developed as the result.
f more than tour years of intensive study in the school district. The

study has received community-wide support. The provam thrusts outlined
here are consistent with national and state prioritieS, for career
education: The Des Moines Board of Education formally resolved to
support the implementation of career education in the schools. The
project, made up of twelve components as outlined belog, will be imple-
mented, for the most part, at the end of three.years1

1. Career Education Elementary Schools
2. Career Education - Junior High Schools
3; Career Education - Senior High Schools w
4. Vocational Edhcation - Technical High School
S. Handicapped Cireer Center
6. Career Education for School Drop-outs
7. Career Guidance Services
8. Career Placement and Follow-up
9. Vocational Yolith Organizations
10. Stiff Development
11. Career Information
12. Post-Secondary Career Training

Program funds are requested for the,three years of the project. SuccessfUl
components Of the project'will be continued using local fleds.

The Des Moines Independent Commumity §chool DtArict Ilegam a study of
the need 'for better vocational education progrenming with the formation
of a staff study committee in 1968. The findinim of that group, along
with priority statements of national groups and individualt, indicated\
a need for a more Antensive study.

In July 1971, a city-wide general advisory committee on career education .

was foOed. After.Un months of intensive study that committee made their
first yeport,to the Board of Education in May 1972.' In this report they
made specific recommendatiOns relative to the development and implementation
of career education, grades X-12.

In addition, avepecial comiittee to study'cireer education at the elementary
level (K-6) was,formed. As a result of their recommendation, a pilot
program for elementary career educatiOmMhas been developed and implemented.
That program is presently undergoing evaluation.

io
6 .



The CoMmunity Development Agency, an outgrowth of Model Cities, has
included career education in the schools as the high priority need in 4
the city. Their funds are aeaisting the school district in accomplishing
some career educatioh gokals.

In addition to tho work of local study groups, the National AdvAmory
Committee on Vocational Education, along with nationally prominent
educators, have identified a need for caFeer education and guidance
services.

The Comprehensive Career Curriculum project is a plan for a large city
school system tosuccessfUlly implement career education and career
guidance services into their school programs.

II. PROJECT GOALS, DESCRIPTION, RESULTS, EVALUATIONS AND RECOMMENDATION:11

This sectpn of the final report will be an, overView of the original goals,
procedures followed, project results, project evaluation, and project conclusions
and recommendations resulting from the development andimplementation of the
Comprehensive Career Education program in the Dea Moines Public-School District

idpring the t h ee years of the project. 'The project was developed three years
ago on the pr mise that career education is A total curriculum concept and involves
all levels and phases of the educational program. The original twelve components
of the projeot included a variety of phases and levels of the educational program.
Each of the-original project goals are reported individually.

. ,

A. THERE IS A NEED IN DES MOINESXHOOLS TO RELATE TE PUPILS EDUCATIONAL PROGRAM
TO HIS PERSONAL GOAL OF ECONOMIC INDEPENDENCE.

1. Procedure followe

Because.of the,size.of the Des Moines District it was not possible to implement
career education K-12 in one project year. The following plan was developed
and implemented for involving all schools over the three year period of the
project. This was,in keeping with the time line identified in the original
project.

Phase 1 - 1973-74

1. Expand career edlication into 1/3 of the remaining elementary schools.
2. Continued planning and development for career education at the junior

high level and implementation in three pilot junior
3. Initial planning for career education at the senior iigh level.

Phase.2 - 1974-75

1. Expand career education into 1/3 of the remaining elementary schools.
2. Implement aareer education in additional junior high schools.
:3: continued planning-and development for career education-at the senior

high

Phase 3 - 1975-76

1. Expand career education into 1/3 of the remaining elementarrechoo .

2. Implement career education Thremaining junior highs.
3. Implement Career eaucation in pilt eapior high schools.

2. Results

The following are brittf statements that describe the accomplishments of Via
project in relation to this goal.

,

.7 1 1 ,
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'Elementary:

1. A stAill person-was employed with project funda to Cbordinate career
education .at this level.

2. An elementary handbook for career education waa developed and reviaed
three timea during the project.

3. Seven teachers and principal attended a 3 day 'workatiop prior t9 their
school becoming involved with the project.

4. As schools became involved in the project, fund, were macle available
to purchase career education materials.

5. A structure waa developed and implemented for cobrdfnating career
education at the building and disti.ict level. See table 1.

6. In-service meetings at the building level Were held monthly to
coordinate activities in each building. .

7. In-aervice meetings at the district level were held monthly to help
coordinate activities among all schools.

8. Presently all 54 elementary schools are involved in the project
(schools volunteered approximately 15 each year).

9. Approximately 75%Aof all elementary teachers were involved in the
project last year.

10. Additional fUhda (Title IV-B) to assist in implamentini career
education et this level were secured.

11. 210000 elementary atudenta were served by the,project.

12. During the'project several other actiyitiea were p1annea0and initiated
that related to career edudation but not directly to the project.

Junior High: -

i. Junior,high administralme, teachers and central office staff agreed
on the cluster approach for career education at this'level.

2. Junior high teachers and business people devi5oped curriculum materials
,in 'ten occupational clusters. .%

3. Junior high teachers and bubinesa people revised cur:riculum materiale
in five occupational clusters after approximatelx.one year of field
tenting.

A structure was developed and implemented for coordinating career
education at thia.level. See table 2.

In-aervice meetings by cluster, were held prior to the schoole becoming.
-involved In the project.

6. District in-service meetings Were held monthly by cluster to help
!teachers plan .and,implement activities.

.12
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chairmon
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chairperson
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Jlairperson
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JUNIOR HIGH STRUCTURE FOR

CAREEREDUCATION

SECONDARY CAREER'

EDUCATION COOHDINATOR

1.

0 0
43

5' 5 tP

8

ri
orl 0

1.

00
0

V)).
.4-1 43

4

0

,

TABLE 2

NOTE:

.

4

1. There Is presently ondhuilding coordinator -

for each junior high,p1u0 special jinior

high programs.

2. Faculty committees fudetion at the

builoang level.



7. As schoo became involved in the projectrftnds were made,available
to purcha e career education materials.

J
.

,
8. Additional funds (Title IV-B) to aisist in implementing career..

education*t 'this level were secured.
1

9. During,the project,several other activities:were planned and'initiated
that relate-to career education.but.not.directly to the project.

Senior Biel:

1. Two senior hig
education.

ools were identified for implementing career
1

. . f
2. After one year 0 searching for.existing Career education materials

atthis level the two schools agreed upon sefarate.approadhes for
implementing career education.

.

. .

.., ,

A structure-was deVeloped for coordinating"CAreer educitiOr[AtAAis:
level.

1

Senior high teachers,from varidUs.subject areas developed curriculum
materials fd-r their individual schools.

A f . 1 .

'AB these two sdhools became involved in the project, ftinds were made
aVailable to.purchase 'career education materials.

In-service.meetings,were held during the last project kear to familiarize
teachers in each buildine,with their respective materials.

4

Additional funds (Title IV-B) to Assist in implementing career education
at this level were secured:

'8.. DUring the project several other activities were.planned and initiated
that relate to. career education but not directly to the project:

Evaluation

Elementary:

1. 'Presently all 54 public elementary schools in Des Moines and four
parochial schools are involVed in career education._ '

, /.

2. Through in-service meetings 90% dr 810 elementary teachers have
indicated and exhibited they-have a better understanding of career
education.

3. Approximately 80% of the elementary.teachers have infused career
edurcation activities into their'lesson

4. This past year approximately 9.0% or 18;900 elementary students haVe
Successftily participated in career awareness, self aWareness or
awareness of others activities.

17
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Junior Hight

PresentlY all 14 public junior high,schools in.Des ?pines are involved
'in .alcer education. '4

2. 100 junior high teachers, 10-15 central..office Supervisors, and 30-40
business and industrial people have been directly involved in developing
-and reViSing career education curriculum materials at thi'llevel,

.

3. In-service meetings have been cOnducted TnvOlving approximately 50-
(250) of the,junior high teachers.

.

.

I. 60-80 junior high teachers haVe been directly involved_iNinfUsing
and implementing'career education activities in 4. to 6 Caller 'blusters

'N\ ps-r junior high.

S. Eech junior high student has successfully explored And.understood the .

'various careers in a minimum .of three eccupational clusters.

Senior

, . .

,'Presently two senior high school's have develoPed and planned for
infUsing Career education into their curriallum.

2. Career education in-servicgmeetings have been conducted involving
approXimately 90-95% ,(180) bf the teachers in each'building.

16-20 teachers TroM7both buildings have been directlyiinvolved in'
developing career education'curriculumlnaterials for their buildings.

I. Conclusion and Recommendations

.Elementary:

1. The district should continue the,employment of the staff person at
this level.

.

. Building and diatrict level ttiletimin-service engs reang o career'
. .

education should continue,
*

3. The structure for coordinating.career edudation at'this level should
continue.

,
)

-: . 1 ' -
. .

4. A minimum amount of'fUndsehould be identified to asaist schools in
updating their career education materials. /0..

.- ..

Junior High:

1. The strUcture.for coordinating career education ab-
Continue.

el should

2. Building and distribt leArinservice meetingth relating to Career
education should continue.

3. A miniiiium amouni of funds should be identified to assist schools
in maintaining, expanding and improving their caieer cluster activities
and their career information center (CIC).

10
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Advisory committees Consisting of representatives of buelOess and
industry should be.developed for each of.theocculiatiohal'Clasters
being implemented at this level.

S. Additional work experience programs and activities should- be anned .

and,implemented forjunior. high students.

Senior High:

1. A structure'for coordinating career education at this level should
be planned and implemented.

2. Building anddistrict level in-service meetings relating to'career
education slgouid,continue. -4

3: A minimum amount of fUnds shoufd be identified to assist existing
and-new schoOls in planning.and implemenling career education

,

4, Additi

and

4.

1 work experience programs and activitiei should MI planned

emented for senior high students.,
4

§. VOCATIONAL EDUCATDDIA PROGRAMS IRE A CULMINAJENG4ART CAREER'EDUCATION
FOR SOME PUPILS AAD THOSE PROGRAMS'SHOULD MANOR THE PUPILS' JOB
OPPORTUNITIES AND FURTHER TRAINING,'

1. Procedure followed
t 4 .

This iOal'identified the activities to better meet the vocational interests
of'high'school students in the reel Moines District. Some of these activities

were: '

1. MaiNiain, expand, and iMprove the existing vocational programs through
the use of active poToglim advisory committees,

21 ImProve transportation arrangements far students Attendirg,Tepis from
the 'perimeter Of the city.

-3. ,Expand vocational OoOperative programs in the various City high schools:.'

2. Results. 7

The following are brief statements that describe ccomplishments of ;the

project in.relation to this goal. -

1.1 The Peneral AdvisorygCommittee for Career Education reviewed the
use of vocatiOnil:program advisory committees and presented an
interim reportito the Board. See appendix B.

1.2 A handbook on the function and use of advlOory committees was
devepped and distributed to all vocatione7.1, instructors.

1.3 The Tech administration encouraged their vocational instructors to
meet with their advisory committees.

1.4 In the cvelopiient of new and the expansion of existing vocational
pogra, advisory committees Ipre activated and utilized.

19
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A

201 Two school bus routes Were established with direct service from
five jUnior hi,/in the north,and south part of the city.

3.1 The)follaWing vocational prograMs.have been developedand implp
a&,new or revised programs during the three projedt years.

a. Praptical Nursing 1-iew)*
v.

b. Agri-business (new).
c. Office EducatioA (5, new programs)-
d. Airframe and Power Plant Techniciand
e. Vocational Cabinetmaking
f. High School Executive Internship Program (new

3: Evaluation'

1.1 During the'three years ok:the project 50% of the vocational .pr
have activated their'program advisory committees.

1.2 Copies of the Handbook on 4:Function and Use of Adv ry Co es
*

was.requested by two voCational instructors and distr te.. eir
committees.

., .

2.1 During the two years the newkbus roUtes haVe been established.262.
..

students have ridden to tech.

3.1 A. Practical Nursing - sixty percent of the first graduating plass .
passed their state nursing exams and became licensed practiCal nurses.

1

B. The 1976-77 enrollmant lir the,agri-business program is 125
students.

Q. the.1976-7Tenroliment the five new office educatiOn programs
is log, students.

- ,

D. the Pawerplant portibil-of the curriculum has been submitted to the
Federai Aviation'Agency (FAA) and is Pending approval based on securing
additiOnal'equipment.*

- E. The'revised curriculuE has'been approved by the advisory committee
and.works close* with Tea. High's carpentry program.

F. The,976-77 ehrollmentin this program is 50 students representing )

all sieiDes Moines high schools and Dowling, the parochial high school;

Conclusion and Recommendations

.1.1 A continued effort needs to be ma1nçtned for.insuring the successfUl
use.of program advisory committees.

1:2 Develop an.in-service or-staff development program On lkie use and
function of advisory Committees.

*, The program moved to their nifacilities located at the,a rport site during
the 1975-76 school year.

2 0
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1.3 ,Develop a plan and procedure for reciognizing past and preseht advisory
committee members.

2.1 Continue to promote and utilize the two buses established for direct
routes to-Tech:

It
.2.2 Organize other direct routes, as needed, from other parts of the cityi

3.1,.A. Practical.Nursing
. Seek. program approval of the State Department of Public Instruction.
Develop knd implement admission requirements for the program.

B. Agrf-business
Continue.t et program needs in respect to facilities and
equipmen
Develop a .print a brochure for the Agri-business program.

C. Office Eddcation
. Continue to meet program needs.

D. Airframe and Power Plant Technicians
. Wbrk toward'seekinifFAA.APproval.for the'total portion of the
program. _

. Improve the percentage of "studentd.who upon graduation, pass,the
FAA liicensfng exams.

E. Vocational Cabinet.king
Continue to improve the program.and work closely with the
carpentry program.

F. High 'School Executive Internshi.p..Program
Seek 161**,,pr outside funding 'to continue, intain expand
and improve the program.

ICAP4 PUPIL'S IN DES MOINES NEED THE OPPO TY TO WORK AND
PRODUCTIVE MEMBERS OF SOCIETY.

1. Procedure followed

This goal was for the development and implementation of)a sheltered workshop
program for sevel.ely handicapped,students.

.1. A study was conducted with several non-profit agencies in the city
to adbess their services and cooperation for students.

2, During the length of the project the state legislature debated in
1974 and passed in 1975 a bill establishing ArealEduCation Agencies
(AEA) (a consolidatibn of county bOards of education) for providing
eervices fot special education.

13



2. Results

The following are briefstatements that describe the accomplishments of
this goal.

1.1 Ddiing the 1974-75 school yea this study was conducted and the results

coMpiled. See appendix C for the recommendations of this study.

2.1, The ,assing of the new legislation cresting Area Education Agencies
(AEA ) resPonsible for implementing spWal education stopped all
progress.on completing this goal. During the,19744-75 school zear
many meetings and discussions took place between Des Moines district
and the AEA regarding the responsibility and operation of existinK
special education programs with,no disCussions on new programs.
The 1975-76 chooliwear was the first year of implementing the
special educe ion iLgreements agreea upon.by the Des Moines distri
and the AEA.

.EValuition

1.1 14endix C are pa s 9-29 from the study "Recommends For
V cational preparat ogram For The HandicappedIn"The Des Mo
Indeendent Community ools" that specifically deal with the stu
recommendati3Ons.

2.1 Presently the Des Moines district is continuing to operate t i

special education programb under contract with the,AEllk

Conclusions and Recommendatipns

1:1 With the study being compileted in August 1974, plans for implementing
some of the recolumendatiofr were reviewed during the 1974-75 school
year. Implementation plans On some reCommend4tion8 started during
the 1975-76 school par 41th the adding of a staff person in special
education with this specific assignment. The recommendations will
continue to be impleiented during the coming years.

A

0

2.1 Cooperation should continue between the Des Moines District and the
AEA regarding specific vocational recommendations found in this
etudy.

D. THERE IS A NEED IN DES MOINES TO PROVIDE MEM TRAINING FOR YOUTH WHO HAVE
DROPPED OUT OF SCHOOL.

'1. Procedure followed

For the past seven years the Des MoinesTistrict has operated a center for
out of school youth. The primary goal,of this center was to provide instuc-
tion in academic subject areas to help the youth complete their high school
graduation requirements. It was stated in this goal that,two additional
centers should be established that would emphasize career education.

22
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\4"
All local and outside funding sources were explored for
additional centers. Also possible locations were ievieW
was identified plans developed for the facility and pr
The denterrg main goal was to provide career education
school ycuth.'

2. Results'

The foUowin are brief0statements that describe the
project in relation to this goal.

7

A separate center was identified and established to provide career
edUcation experiences tir out of school youth.

. .

, 2. in-service meetings and curriculum Workshops were planned and imple-
mented for the staff of the center.

1 .

ing these
d. One location
rams implemented. 1

riences for out of

accomplishments of the

3. The following staff was employed during the project-with local and/Or
state/federal fundi.

instructors
-Work experience advisor
counseloren

$.

There were 351.etudents enrolled in the centerAuring the1.975-76
school year.

83 Students were.involvod in sOme form of worc experience during the
1975-76 school ysar.-,

co '

6. Facilities, mate ls, and equipment foi care r,education activities.1
were set up a chased with local, state eral and/or project
funds duri the th years bf the roject.

7.. The majority of the fUndsAfor4he operation of both centers were
built into the district bilage*during the past three yeare.

0,9

3. EValdation

.1. g3 dtfferent c;reer areas were planned, developed, set up and
implemented ducing the past three years.

2. A tptal of 971 students have enrolled in the career center during
i4he past thrill, ysars.

3. A total of 213 students have participated in the work experience
.progrwiduring the past two years. *Oli

4. 100% of the operational budgets of both centers.have been incorporated
into the distiict's.budget during the past three Tears.

A

Ognaluaton and 'Recommendations

1. -The district should continue to identify local and 'outside funds to
maintain, expand and improve the career education activities at the
center.

23
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2. Because of the difficulty in providing transportation to out of school
. .

youth to participate in the Career Exploration-Cente at the Des Moines
Area Community College conifigeration should-be giver4to provide more
career assesment activitieelit the center.

Increase the number of you4 in the.center partici ng in the
experience program at the center.

THERE IS A NEED IN DESWINES SCH -TO IMPROVE THE,QU TY OF PUPIL.
GUIDANCE PROGRAMS AS THOp PROGRAMS RELATE TO CAREERS-4 ,EMPLOYMENT AND
TO PROVIDE PLACEMENT ON JOBS OR IN FURTHER TRAINING FOR Art PEOPLE LEAVINK
THE INSTITUTION.

ork

1.-frocedure follow/id'

The procedures to Achieve this goal will be discussed by the following
activities.

/
1. Career Information benters
2. , 04reeig Placement,Activities,
3.- In-service for Corselors

Career Information Centers (CIC)

1. Luring the past three years librarians and counselors have planned,.
developed and implemented CICts tn all twenty (20) secondary _schools
in Des Moines plus a school for young mothers operated by the district.

Teacher8 in the schools were involved n the planning, erial
selection and operation of theti(respective centers.

3. Students and teachers were Surveyed one year after their centers
, Were. éStablished regarding the use of the center.

Career Placement Activities

1. The activities of the pZacement. center Were expanded to all secondly
students and new activ ies were developed.

2. A youth ehployment cou.kelor (existing counselor) wae identified in
each secoftdiry school.

S. Follow-up activities from arious school districts in the United
States were reviewed.

. .

4. A-curriculum handbook on !knployabil ty Skil for high school students
was developed.

S. An,Employment Survey was conducted for two years with students in
grades 9-12.

A Career Interest Survey was designed and conducted annually to all
students in grades 7-12 in cooperation with the Ekplorer Division
of the Boy Scouts of America.

24 *
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In-Service for apl#rs

1. District leiel in-service pr9g5fikfor counselors regarding their
role in.career placement were planned'and implemented.

2. Building level.informal assistance and supervision was given to the
yOuth employment counselors during the three years of the project.

3. Two guidance workshops were planned a
University, the NatignalsAlliance,
Schools.

.conducted jointly by Drake
inessMen, d the Des Moines

r'N

I. Youth employment counselors Paiticipited in gathering employment data
from large empl.pyers in the districti

2. Results

. ,

The following are brief statements that descri the accomplishments of
the project in relation to this goal.

reer Information Centers (CIO'

X.-Ca*

-
(

. ,

1. CIC's were planned and established in all secgndary schools in Des
Moines.

1

2.. Teachers, librarians, and counselors worked together in planning,
. operating, and purchasing materilgs for the center;

r

. During the last two years of the project teachers and studexlt, were
surveyed regarding Weir use f the qI0a. This survey showed a
positive reaction to the use the CIC.

Career Placement Activities

1. Placement services were expanded to serve all sec ry stu ents during
the past three years of the project.

2. An odd job program called Rent-a-Kid originally optrated by Job Services
of Iowa became the responsibility of the Des MoinerSchools.

3. Youth employmel% counselors were identified in each secondary school
and several meetings were held with them durinf the first two years
of the projgct.

44 Follow-up studies fram school districts in the United States were
secured and reviewed for the development of a foll&W-up program for
the Des Mbines district.

5. During the first 11/2i years of the project the youthlemplayment
counselors identified a need to coordinate and provide senior high /
students with instruction in Employability Skills. A workshop was
conducted in tile summer of 1975 with 5 high school teachers from
various subject areas and a handbook on employability skills waS
developed.

2 5
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t- The Employment purvey indicated that many secondary 'students were
employed part time during the year or full time during the summer.
'It also indicated that even though the students were employed they
may not have obtained employment through the youth eMployment
counselor.

7. The Career Interest Survey of thl Altplorer Division of the Boy
Scouts of America wee reviewed and revised.

8. The survey was conducted annually with all students in grades 7-12
during the three project years. flhi8 included approximately 18,000
students annually.

In-Servide-for Coumbelors

1. The career plecement center staff met an average of four (4) times
peraear'with the youth employment counseloss to discuss placement
plans and activities aethe district and building levels.

2. Various. statistical and reporipg forms for the Placement Center
'were,developed and reviewed by the youth employment coubeelors.

3. The career placement center staff provided informal assistance and
supervision to the youth employment counselors.by visiting with
them a minimum of three times sear.

. .

4. District wide in-service meetings on placement responsibilitie,
wactivities, and procedures mere held prior to the start of school
In the first and second years of the project for'all'counaelors.
Outside resource speakers as Well as local:business =I industrial
people were used se preeenters for the'meetingp. At the first
meeting personnel from the National'Attiisory Committee assisted in
the planning and presentations.

5. Two guidance nstitutes were conducted at Drake universitli and funded
by the NationalsAlliance of Busimesmen. These two institutes were:

1. 20 houriWorkshop for 'leaders in business and education on the
gcals suld philoeophy of career edudation.

10-
2. 40 hour workshop for counselors, teachers and administrators

on orienting them to the present needs of'business and industry.

6. During the second year of the project youth employment counselors
each contacted approximately 36 large employers in the Des Moines
area and obtained and compiled a notebook on specific job requirements
in these,businesses.

3. Amluation

Career Information Centers ,

1. With the establishment of a CIC in each secondary school a saMple
of stidents in grades'7-12 was surveyed during the last two years.

°See appendix D for etudent purvey form. All teachers'were surveyed
the second year in schools that had their CIC in operation and all
teachers in a sampling of schools were surveyed during.the third

2 18



year of the project. The sample schools were seltcted during the
third year that had their MC's in various stages of-operation. See
ippendix E for teacher survey form. The CICIs were looked upon in
each of the seconder,' schools as the focal point or the hub of their
career education activities.

career Placement Center

1'. The planning, development, promotion and operation of the career
placement center was very Active during the first two years of the
project with several other districts throughout the United States
visiting our placement center. The number ok students served by
the placement.program increased each year during the first two years
of the projeot.

2. With the resigning of the two professional staff membersAuring the
last year othe'project the decision was made tv transplir the
placement centerls operation ale responsibility for co4dinating th
program to the Supervisor of.Guidance and Counseling and her secretary.
This transfer was made during'the second quarter of the 1975-76
school year.,

3. The Egployability Skills Handbook was printed and several copies were
distributed:to all high schools. :The handbook was well received.by
the Des Moines teachers and teachers from other districts requested
and received copies of the handbook.

In-Service for Counselors

1. The two district level meetings daring the first two years of the
project provided thecounselors with the necessary background infor-
mation and the need for them to become involved in career placement

4110 activities with students. Outside presenters discuasedthe pla6ement
needs ano activities for stuilents and the Des.Moines Superintendent
discussed the iMportance and responsibility ofplacement in the.

401
total guidance progriam.

2. The meetings during the.school year belmeen the counselors and the
placement.;center staff.proved to be guile helpful in providing
communication between the youth employment counselors-andthe place-
ment centers plus assisting the center in devel4ing placement policy

-! and guidelines.

3. The two guidance workshops at Drake landitersity. were attended by a
total of 10 administrators, 10 counselors, 20 teachers and 10
business people from the red Moines district.

The development of the notebook on specific job requiremsuts 1147 the
counselors provided them an apportunity to call on specific businesses
and develop a better understanding of the needs and requirements of
each business.
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4. Considerations and Recommendations

Career Information Centers (CIO

1. Continue to maintain, expand and improve CIC's in the secondary schools.

2. Seek additional funding sources fbr.the maintenance and expanSion of
existing CIC's-

3. Seek additional funding sources for the planning, development, and
implementation, CIC's in the elementary schools.

4. Continue to evaluate the effective use of the CIC's as viewed by
students and teachers.

Career Placement Center

1. On a tistrict basis decide the emphasis that should be plaued on
placement and follow-up.

41111

2. Continue to operate the placement activities serving all students
that want served.

3. .Continue to seek various funding.sources to meet the placement and
follow-up needs and goals of tldistrict.

In-Service for Counselors-

1. Continue the operatio 1 structure for in-service for,the youth
emplayment counteelors ensure the counselors role and function in
career placement.

2. Plan, develop and implement n-service or staff development.activities
on coordinating the instriacti ri of employability skills.

3. Continue to plan, 4evelop and plement creatiVe activities for
counselors and teachers to lea bout businese-and industry.

Maintain, expand, and improve isting career guidance and counseling
activities Uti-% ng material6 that have been developed or revised
by counselors a Oor.teachers

A RAMSF. VOCATIONAL EDUCATION P
EMPLOYMENT

TO DEVELOP MORE POSITIVE ATTITUDES TOWARD

Prior to the implementati of this project vocational youth organizations
were somewhat active in Distributive Education, Office Education, and the
Vocational Industrial Clubs of America. It was the thought behind this
goal that through a better understanding of Vocational Youth Organizations
.in the minds of vocational teachers that mote students.will join and
become active in their respective organizatiOne.

1. 11101iUre foalowed

1. 'WOrk with the business community to jointly develop a brochure describing
the various'youth organizations.
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2. Have the vocational supervisors identify selected'vocational youth
organization advisors for developing a guide for use by vocational
teachers.

3. Provide the.secondary building pTincipals and vocational teachers
with an understanding of the,gUide and give each vocational teacher
a copy with several copies going,to the building principals.

2. Results

1. A brochure was developed by :Several different youth organization
advisors and printed with project funds and'funds'from the Greater
B1000 Moines Chamber of Commerce. See appendix F.

A "Guide for Vocational
*

3. A presentation was made
and copies of the guide

3. Evaluation

Youth Organizations" was developed.

to the secondary principals by the dommittee
were distributed to the vocational instructors.

6
1.. The main'purpose of this.goal as stated earlier was to directly ,

increase the student enrollment and participation in Vocational Ybuth
Organizations.

Table 3 indicates the enrollment increase over the three years by
each 3ibuth organization.

..a573-74 1974-75 1975-76

DECA 90 187 179

0EA 72 125 129

FFA 0 25 100

VICA 125 165 200

Table 3

During the third year of .the project a questionnaire wae sent out to
each of the vocational inetructors regarding the student participation
.in their-youth organization. This estionnaire revealed that during
the 1975-76 echool year students ere acttve in these organizations
at th local, state, and nationZ level. Several Des Moines students
were lected to state office /or won first place in their competitive
acti1vities. This data will be used as baseline data for future years.

2 9
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Considerations and Recommendations

4 ,

Coratinue to develop positive attitide totrd vocational youth organize-.

tidna i the minds of the vocational ins ructors.

022. Plan, evelop and implement a district wide in-service meeting for
all vocational teachers on the importance and function of vocational
youth organizations. ,

3. Continue to evaluate the number and participation of vocational
'students in their organizations.

G. DES MOINES SCHOOLS TO BRING ABOUT CHANGES IN INSTRUCTION THROUGH STAFF
DhvBLOPMENT ACTIVITIES

Activities to meet this goal were developed in keeping with tht guidelines
of the district in two areas and these are defined as follows:

In-service: district or building meetings or workshops condUcted prior to
or during the school year for large groups of teachers fram.various
buij.dings or a group of teachers from a specific building.

S f development: district wide electirie classes developed at the request
of classroom teachers or administrators and coordinated through the Coordinator
of Staff Development for Doi Moines instructional.staff.

1. Procedure followed

In-Service

Elementapy

1. District level elementary workshops for seven teachers per building
plus the principal the summer prior to each schoo2s involvepent in
the.project. o

2. A minimum of one building. level elementary meeting per month per
building with total staff to plan and coordinate eareer education
activitied in the building..

3. District level elementary in-service meeting (ome per year)-during
district wide in-service day.

4.

Junior High

Junior high cUrriculum development summer workshope for developing
and revising career education cluster handbOoks.

5. District level monthly junior high career education coordinators/
meetings with various diffePent junior high teachers for planning
the implementation of the different cluster handbooks.

6. Building level meetings in each junior high to orient staff to and
involve them in the planning ind implementation of career education
in their buildings.

30'
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Anstrici level junior high in-service meeting (one per year) during
district wide in-service day. These meetings were planned and
iiplemented by cluster,

Senior High

ji.uildfng.level in-service orientation of total staff to career
eduliition in thime high school5by district staff.

9 Individual building level in-service for total staff and/or building
_Steering committee for planning, developing, and implementing career
'education in each building.

J
Distict level orientation workshop for librarians and counselors
frO,four high schoolS to become familiar with the development and
ortehtation of CareerInformation Centers.

,

11. CUrralculum development workshop for selected_stBffmembers in two
: high schools. c"

Staff Development

Elemrtary

1. Two district wide staff development classes for teachers to develop
career ed cation materials for classroom use.

Junior Hig

1. Junior high teachers developed ideas, and plans for staff development
classes n five occupational clusters. 'Due to low enrollment the
classes never materialized.

Senior.High

1. None to date.

2. Results

In-Servile

The:district wide in-service meetings and eurricuipm workshope provided
the teachers with an opportunity to understand 'VA:concept of career
education and how it could be incorporated into their'teaching and/or
:to develop specific goals, objectives and activities that they.could
Use in the classrooms. The monthly meetings provided the opportunity
for sharing, planning and implementing career education at the huilding
level. .

.

Staff Development

These classes allowed,teachers time.to develop actual career-edutation
activities and materials for use in their olassrooms aq well as receiv.e
credit on the district salary schedule and for state re-certification.

31-
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1

3. EValuation

In-Service

1. Immediately following each district wide in-service meeting the
participants evaluated the goals of the workshop. These evaluations
aaeisted in the planning of future workehops.

.2. The evaluation of the curriculum development was the actual development
and use of the material.

Staff Development

1. The participants received credit for successftlly completing the class
and an evaluation of the success of the class was the materials
developed by the teachers*

Considerations and Recommendations

In-Service

1. Continue to offer in-serVice actiVities at all levels on district
wide in-servide day.

2. Continue to conduct the montik i -service meetings with the building'
level career education coordinato s.

Staff Developm'ent

1. Continue to offer career education classes to meet the needs of
elementary teachers.

2. Plan, organize, and implement career education classes to meet the
needs of secondary teachers. r.

Plan, orgarlize and implement career education classes to meet the
needs of district administrators.

H. THE DES MOINES SCHOOL DISTRICT NEEDS TO INFORM THE TCTAL COMMUNITY ABOUT
CAREER EDUCATION AND ENLIST THEIR SUPPORT IN.THE DEvrILOPMENT AND
EMPLEMENTATION OF PRCGRAMS

1. Procedure followed

To reach thi3 goal several activities were planned, developed and
implemented during the three project years. These activities could be
Uivided into the following broad categories.

1. Development of narrated slide presentations.

2. Development of a career education brochure.

3. Continue with the General Advisory Committee for Career education

Develop a plan to inform:the general community regarding career
education in the fes Moines Schools through use of various media.
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2. -Results

. Narrated slide presentations were developed on career education at
the.elementary and junior high levels.

. These slide presentations were used in the following manner.

a. In-service for district teachers and administrators

b. Orientation to Carew: education for various business, industrial,
and community groups.

c. A-service workshops for tpapheres administrators, business
people and teacher educators in Iowa and various other states
in the United States. ,

3. A oareer education brochure was developed. Appendix G is. a copyof
this.brochure.

4. The General Advisory committee has been active during the three
projeCt Teard. Their recommendations have been Included in the following

-

reporte.

1 Second Report 1972-73

Third,RepOrt 1973-74

Fourth Report 1974-75

Fifth Report 1975-76

Appendix H and I are

Elementary Career Education

Junior High Career Education

Review of Progress of Elementary and
Junior High Career Education

Tech High School

copies of the Fourth and Fifih Reports.

S. During the second project yeat a proposal was submitted and approved
4 by the Office of Career Education in the USOE for expanding this

goal. The'specific objective of this proposafwas:

Because of the late'involvement of career.education at the
senior high level, there is still a need for the development
of narrated slide presentations far senior high career
education and career qucation in Des Moines K-12.

Thisproposal was implemented and evaluated during the 1975-76 school
year. . See appendix j for the final evaluation'of this/proposal.

3. Evaluation

1. The slide presentations have been well.received by both educators
and the business community.

21 The career education brochure was distributed to classroom teachers,
administrators and to business and industrial people at various
meetings.
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3. The General Advieory Committee continued to be active. TheirOcamen-
.

dations fox career educition at the.elementary and junior high level
can be found in theit report in appendix H. Appendix I deals
specifically with recommendations for Tech High.

1

The final report of the additional career eciucation project on public
information in appendix J deSo4bes the evaluation procedure and
results. The project exceeded its goal and 52% of the people'that
responded to thetelephone survey or 43% of the total sample were ,1
aware.of career education in the Des Moines Schools.

Considerations and Recommendations

1. Continue to develop an awareness and understanding of
in the Des Moines Schools through speaking to various

2. Plan, develop, and submit a proposal to the Office of
in the U.S.O.E. to promote an understanding of career
residents of Des Moines.

-31

career educatilp
servicrclubsAt

Career.Educatibi
lducatidm inth

3. Develop slide presentations and/or pomotional materials on that,
following career education activities. 4.,

a. The 1975-76 Public Information Program.

b. The Business and Education Alliance Program.

c. The various work experience programs in the Des Moines Schmi1s.4 *

Ifr: THERE IS A NEED FOR ARTICULATION BETUEEN,PROGRAMS IN-THE ELEMENTARY AND
SECONDARY SCHOOLS AND THOSE OF THE POST SECONDARY INSTITUTIONS. . .

. *.
:44- 4.. , .

Since 1975 Iowa has planned and developed fifteen area.community collegee.
'.

These colleges offer both vocational technical education programs.and t .,.

.1

*I I

college transfer programs. Since Des Moines Area Community College (DMA )

offers many similar vocational programs that are aldo offered atifTech
High there arope the need to provide Des Moines students an oppirtunity
to attend the community college and get credit for-their highchool,.
career education experiences. JA

1. Procedure followed

Meetings were conducted during the first project year.with admintbtrators
from the Des Moines Schools and the DMACC. They agreed that to
accomplish this goal instructors from both institutions in Specific
vocational programs need to jointly develop "challenge.exams".
The project staff worked through the DrakelD4s Moines Institute to
develop career education in-service and pre-service.activities.

2. Results

During the summer of 1974 instructors met and de'Veloped "challenge
exame" infthe following vocational programs:

1. Data Processing
2. Distributive Education
3. Electricity/Electronics
4. Food Service
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During the second project year.the students in the Des Mbinss ilohools

in,these classes would be givón an ,opportunity to take these"exame.

In the.eummer of 1915 additional or new "challenge exame.were
developed in the following areas:

1. Accounting
2. Food Service
3. Distributive Education
4. ,Electricity/Electronics.

DUring the third'project year these exams will be piloted with Des

Moires students..

Several career:education workshops were developed and conducted jointly.
between Drake University and the Des Moines Sdhools.. The prolect,staff
made'prOlantations to the college of edUcation and liberal arta. The

project staff also made presentations to guidance and education classes
at the 'University...Drake University has worked directly with the
Department of Public Instruction for career education pre-service.

3. EViluation .s

The challengeexams were administered to those students at Tech that were
going to7attend.the community college. To date 38. students'graduating

from the Des Moines Sdhools have challenged mit of courses at theD1MACC.

Two ipecifip workshops were conducted at *wake UniVersity and funded
through the National Alliance of Businessmen (NAB). The first workshop
was'for approximately 44 educational administrators and business leaders
to_help them understand career education. The second workshop nes for
approximately 30 guidance coupselOrs ihd classroom teachers to p them

develop a better understanding of businegp and industry. T4±á was
accomplished through classroom activitialand extended vie,ita to varioms
Des.Moimes buiinesses.

The career educati1- on pre-serviceSactivities are being developed cooperatively
with Drake University and the Department of Public Instruction.-

4. Conclusions and Recommendatione

1. The exaMs that'were developed need to ho revised and a coordinated
system for theiradministration'needs'to be developed jointly between
the Des Moines Schools and the DMACC.

2. The "Challenie Exams" should be administered to all Des Moines.
students in the respective program areas to provide incentive for
students to attend the DMACC.

3. The Mbines Schools should become involved in pre-service

lodacatio rograms at Drake University to assist in providing
.information on career education to perspective teachers, counselors
'and school adminiStrators.
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RECOMM4NIWI10-Ni

Introduction
This section of the paper is directed toward what might be done to re fi ne the

existing program and expand it to provide more comprehensive vocational training

for handicapped students. It is divided into three parts; (1) recommendations for

the existing pr9gram; (2) recommendations for an expanded program model; and

(3) general recommendations. They are arranged in that fashion to mgmit au

much as possible a grouping of recommendations that can be accomplished mo're

immediately from those that are morellOng-range in.nature. There does exist

some degree of overlap.between all the reconrendations, and this entire section

should be read before decisions on change are made.

This writer has a great deal of respect farthe professional staff of the

Des Moines school system. They'are interested in and concerned about the pupils

for which they are responsible and countless times they have gone beyond their pro-

fressional responsibility to meet what they Ittel to be their personal respoisibility
1 -

for the youngsters that they work with. I emphasize this because a reader might

view the recommendations as being critical of the personnel or the existing pro-
gram. The recommendations should. not be so construed. Program weaknesses

that exist are high frequency weaknesses that exist in all similar programs. Also, .

views of vocational preparation have become more changed in recent years and

-resources exist that once were lacking. ,Personnel from the Des Moines school

system will observe that many of the program suggeslions will tie the sate as or
similar to those that they have made in recent years. It should also be noted that

recommendations are directed toward-itktotal program and generally not to

specific attendance centers.

kcommendations for ihe Existing'Program

If low functioning educable pupils are"to be effectively aerVed, as well as high

functioning trainable pupils and other handicapped students, it would seem that the

first priority that exists would be to extend the concept of vocational preparation.

4 0
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Currently, the observable concern in vocational preparation is limited largely to
academic preparation and placement in competitive employment. There is evidence
that there, have bcen exceptions to this statement, but. from the standpoiint of exist-

ing progr,arn structure-the statement would seem to be true. Vocational prepa'ration
as a concept must be broadened to include exploration and training as components
leading up to, placement. The expansionrcferred to should be programmatic as well
as philosophical. Unless the program components that wduld provide for explora-
tion and training are instituted, the offerings to the students will remain unchanged.

Recommendation

Vocational preparation must be broadened to include cx4pration 'and trainingas well as placement. Exploratory and training activitie must be includedwithin the program.

Action Needed

This requires both a philosophical re-orientation on the part of the progiampersonnel and also the creation/utilization of resources for those pUrpoSes..
A shemata, such as the one shown in Figure 1, can be,used to represent pro-gram sequence. In addition to the sequence of activities from exploration-to
training-to placement, the following may be seen:

I. Entry into-the vocational preparation sequence may begin at junior
high age. However, it is possible for a pupil to enter and exit the
sequence at any time. This entry-exit flexibility is important for
.numerous reasons. It would permit students who are high function-ing to enter at the highest possible level or perhaps to exit to par-,ticipate in a career education program provided by general education,\if it were more appropriate for the individual. At. the siinie time, \entry flexibility would permit pupils who mature more sloWly toenter the sequence at an older age. This would seem to be drucial
for high functioning trainable pupils who may not:demonstrate suf-ficient social and motor skills until the age of sixteen or later.

2. Evaluation is an on-going process and always occurs at the time ;that entry or exit occurs. Evaluation at entry permits detefmina=tion of pupil goals and the selection of activities to achie*Apse,goals. Evaluation at the time of exit permits a review of whetheror not exit is warranted. Also, a determination of when evaluatio,
for possible re-entry into the vocational, program or possible refer-/ral to an appropriate post-school agency would be made.
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Changes in cdrrent program structure will need to be made if entry-exit
flexibility and on-going evaluation are to be implemented. At this time the pro-,
gram is somewhat rigidified according io chronological age or administrative
placement (grade level). Built into the)cgram structure must be the flexibility
to treat pupils differently who are of the same age or grade level. For example,
the current work-study program is based on junior and senior students working
for one-half .day. The staff is aware of the problems that such universal expecta-
tions placed on all students presents and they have attempted to cope with the
problem the best that'they could. A similar problem exists in the trainable pro-
gram due to the lack of vocational options available to the more capable pupils.

4 2
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Recommendation
Graduation and program requirements must have built into them increasedflexibility for program decision-making on an individual student basis.
Action Needed

Obvipusly, a larger number of program options must be Createci for flexi-bility to exist. At thc same time, administrative requirements at the districtor building level may be necessary, especially at they pertain to graduationrequirements. It may be desirable to have some students enrolled in thesecondary prograrn more than three years.
Also, since the current staffing pattern in the EMR program is largelypredicated on junior and senior students being enrolled one-half day,additional staff may be necessary or utilization of current staff be exclu-sively in the area of special education.

To accomplish on-going evaluation, it is necessary to haVe established anduniform measures for evaluation. Currently there is no method of assessing
vocational competency due to the lack of standardized or criterion referenced
measures. Evaluation is being done, but because it is unique to the teacher orcounselor it lacks the capability of providing meaningful input to a larger pro-gram that will encompass many professionals in the school system and many
attendance centers.

Recommendation
A hierarchy of vocational sldlls stated in measurable terms and spanningwhat would be jut)ior high through high school should 'be created.
Action Needed

It would be possible for one person to glean from the literature. such skills.However, it is crucial that personnel agree on the sequence because thesequenced skills would, in effect, become the objectives of the curriculumand 'vocational preparatory program. As a result, it would seem that account-ability would exist for the accomplishmentof those skills. In refining sucha skill inventory, input from employers and agency personnel would seemto be desirable because they receive the produrt of the program.

9
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Providing vocational exploration experiences within the framework of the
school is a rylatively recent concern to educaiors. Vocational exploration
transcends vocational aivareness; knowing that people work and the type
of jobs that they hold. Vocational exploration includes "hands on." types of ex-
periences that permit students to discover their interests, increase their skills-.
and for program staff to ascertain-inforna tion on the functioning of students on
non-academic tasks.

Currently, it seems that the junior high educable program is a vocationally-
.

socially oriented academic program. This is appropriate, but it would seem
that the junior high program would be a logical point, for the inclusion of explora-#tory activities. It Might also be found that rnil,,ny of the- concepts already being
taught could be accoMplished through many'of the possible exploratory activities
that could be used at the junior high level. Also, sincc exploratory activities are,
skill oriented and are not restricted to grade level, it woUld seem that the same or
similar exploration activity could be used at different age levels.

Recommendation
Exploratory activities need-to be included throughout the program, startingat the junior high school level.. It is aSsumed that there will be'a lesserneed at the upper -end of the vocational continuum because of more pupilsbeing involved in training or placement activities.
Action Needed

A defining of the types of exploratory activities that would be desirable basedon employment opportunities available in the community nd skills in the pro-posed skill sequence needs to be Jane. This would permit the selection ofactivities that would produce the hiOest return. Also, it would seem thatmany exploratory activities could be rotated from one classroom to another,thus maximizing resoörces. With the current emphasis' on career education;commercial materials maF be found or some of the training/evaluation ac-tivities used in rehabilitation centers could serve as models.
It is suggested that different exploratory activities be structured into a typeof interest center. TN5 would permit experience with exploratory activitiesto be obtained on a limited basis and also the concept to be evaluated. Itshould be noted that teachers should be sufficiently oriented because theirudents must be prepared to use interest centers. It is appropriate to

4-
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Iadd that such an interest center would ha e built into it the measurement 1

of entry and exit performance of students.* Even though exploration is de-
sired, it is also intended that the letivner develop skills through the ex-

iperience.
I.,-

\Training is mainly being done in the classroom at this'time. As a result,
it is limited primarily to academic skills or discussion:of social skills necessary
for vocational success. This is important and should continue.. At the same time,

.the concept of vocational training needs to be expánded to include training in
speci fie job skills.

Resources have been used for evaluation/training of students, e.g., Career
Exploration Center, Des Moines A re a Community College and Goodwill Induseties,..

When these have been.used they seem to have emphasized exploration and
evaluation more than specific training. Also, they have ofte4;.,been used for pupils
ftbout to exit the program, thereby leaving litt.le opportunit Nse theinformation
obtained. itt

It seems that the issue of student pay has presented a "major obstacle in the
provision of training. It seems that there is a feeling that students will not par-
ticipate in training unless they are paid. Restructuring of program requirements,
cennmunication to parents and students, offering training experiences that last only
long enough for students to master skills, and the planned use of social reinforce-
Ment for progress in training experiences might be sufficient for a change of student
attitude to occur. Also, if students are permitted to have some input into the type
of training experiences they receive, their attitude might be different. Assuming
that there are no resources for payment of students in training, there may be ino
recourse to unpaid training experiences 44hort of providing nothing at all.

On-the-job training (OJT) funded by BRES seems to be an option that has seldom
been used. Also, vocational funds would seem to be available to pay employers to
train students. Along that same line, John Barrett of the Occupational Training
Center, St. Paul, Minnesota, -indicated that their agency contracted with other
agencies (including a nursing home) to provide client training for them. Such
approaches would seem to be possible for the Des Moines school system.
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Recommendation
.

Vocat kma 1 I raining expc crcated and sequenced. into the
total program.

Action Needed

It is recognized that this is a broad recommendation and the actions needed
to implement it, will be.stated.as specifically as possible to provide clarity.

I. Existing reSources.for training i.e., Career Exploration Center,
Goodwill Industries, Inc. ,,Easter Seal, and the Work ActiVity Cen-
ters need to be analyzed to determine when.and how they could fit
into the total vocational preparation program.. The services of
such agencies should be prcvided to meet the needs identified in
the skill sequence to be 'developed. Ideally, the;SChool could con-
tract.with the, agency to provide or improve specified skills rather
than general work adjustment training.

Z.. Resources within the school systein need to be identified that coLild
serve a training function. There .seems to be great pessimism in
this regfard, but it would seem that in a district as large as Des Moines,
training sites could be identified.. It would not be n'ecressary to pro-
gram all studentithrough thdtraining, just those for whom it woUld
seem to be apprgriate and who.are -interested. Permitting Students
to participate on an interesetasis Might overcome' the.problem of
pay. Also, the lit, ature reflects a .successful use Of token economy
systems as a met of providing incentives.

3. The politiet of BRES regarding the use of OJT funds need to bc
clarified. It seems that it is a possible resource, but a discre-
tionary one that is seldom used. Possibly, ofl could permit the'
establishment à a few good sites that would increase protram flex-
ibility. For example, a custodial or food serVices training program
might be desirable.

4. With the Use of Vocational Eclucation funds for the payment of employers,
an individual Or 'agency to,* training within a vace cif employment
might be possible. For example, Easter Seal or some other a ncy
could possibly be contracted with to operate a Specific trainin ro-

- Pgram.
5. Another lternative would be the placement and rotation of students

through a series of training sites by the counselor. Such enterprises
as the Pizza Hut, Bishop's Buffet, car dealers, laundries, etc. might
be interested interticipating in a training program. It would be pos-

. sible to have students work, at least initially, during non-rush hour
times while they learned the skills to be mastered in that training
location.

4 6
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The issue of training is related to program philosophy. If the program pur-pose is seen as providing general work habits to students raiher than specific'skills,, it may run contrary to philosophy to have available to students manyjob sites for training purposes. Converse if it is felt that experience.and
. training in different vocational setiings prior, to vocational placement provides
'greater skill along with general tocational adjustment, the recommendations
regarding Vocational placerfient Mill be vieWed more positively. It must berecognized that training experienees and eSpecially community-based train7ing experiences, require a conside'rable investment of staff time to developand maintain.

Vocaticifial placement is the highest step/in the preparation ladder, burnot
necessarily the last step. Iris co.nceivable/tha in manif cases it will be necessary
to retrain the student or to provide another placement because of employer or
student dissatisfaction. .Also, it should' noted that additional training or another
placement may be needed because it is recognized that the student is capable of a
higherievel of employment, not just beause of student inadequacy.

Currently, program resources are used as much as possible to facilitate
the pupil in'securing his own position/in competitive employment. The pupil is
enbouraged to use the newspaper, friends, parents, etc. in identifying a job va-,

Caney and to apply for that 'position /independently. Allowing pupils to be indepen-
.

'dent and to pursue the positions in/which they are interested as well as to learn
how to use human resources has Some obvious benefits. As the population compo-
sition' becomes more vocationa4 handicapped, Such an approach may not he
satisfactory. More time will need to be given to job development and placement
with the role specification for/those responsibilities being more preciSe than is
now the situation. Presently role responsibility for job development and placement
is varied and tends to be unique to each attendance center.

The sanie situation exiSts in the area of supervision of vocational placements
andcoordination of the voational experience with the in-school experience. As
can be gathered, there is/great variation in thiS area also. In many caes, employer
cOntact seems' to be emizloyer initiated pi- through written reports or telephone calls.
As low functioning pupi s are placed in the community, it can be anticipated that
more direct contact with employers will be necessary.
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The length of time that-a student stays on djob may woyrant review. At this
time it seems that a student could enter the *work-study progra,m with a part-time
job and by keeping4hat job through the senior year meet tl vocational requireMents
of the program. While it is-not suggested that.this happens, it may be that the
learning that can accrue from a single job site reaches a point of diminishing re-
turns. An inflexible policy regarding the number of jobs lhat a Student must hold
would be as wrong as the current policy regarding a91,1 junior and senior students
working. The major emphasis here is.that permanency of placement is an i,mpor-
tant program issue and should be reviewed..

Recommendation

The role of rehabilitation counselors in job development, placement and
supervision needs to be defined. Likewise, defihition of the duties of the
teachers needs to be done.

Action Needed

A meeting to clarifS responsibility of BRES counselors needs to be held with
the appropriate BRES supervisor or director. It is of concern that due to a"
misunderstanding of roles or lack of role specificity for the teachers or
counselors that a major void in the vocational process may have resulted.
If this void exists, it must be filled ifindividuals who are lower functioning
arc to be helped to achieve vocational competency.

Recommendation

Program policies regarding t e length of time that a student stays on a job
should be reviewed. It woulçY seem that the ciiteria for not moving a student
to another job would be (1 ).fle has not mastered the current-skills required,
(2) no other position can be found that would develop new skills or (3) the
position has possibilities for long-term placement based on the interests,
abilities and satisfaction of the student.

Action Needed

Staff agreement on this issue is important. Once a philosophical position
is established it would seem that periodic review of student progress would
cause appropriate action to be taken as needed.
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Recommendation for an Expanded Program Model

The previous discussion and recommendations deait with the existing voca-
tic), al preparation program only. Emphasis was placed on increasing the flexib ity

/of that program and devoting more attent n to exploratory and training function

It was assumed thattrogram resources wI&e necessary would be used to include
_

the high functioning trainable population from the Van Meter program.
A more comprehensive program will be-necessary than currently exists if it

is to serve low functioning pupils. Suggestions for such a program will rim be
presented. It contains the same program functions /exploration, training, ant
placement) as discusSed previously, but differs in that significant additions to the
existing program are suggested. This separation of recommendations is being.
done to permit identcation of changep that may be accomplished more imnriediately
from those that would be more difficult to achievb and long-range in nature.

4

Work-Study Laboratory
The concept of a work-study laboratory is essential to the discussion because

of the many purposes that it serves. A work-study laboratory can be defined as a
sitc located away from regular attendance centers where students come for the
purpose of exploratory and training activities. The exploratory and training ac-
tivities that occur in that program component are not to be viewed-1s replacements
to those that occur in the classroom or community. Rather, because of having a
site away from school, a more realistic appraisal and preparation of the student

I.

may occur.
Even though a work-study laboratory would have as its primary mission the

vocational preparation of students, it would also serve the purposes of general
social and academic training. Interaction between the two dimensions can, be seen

in Figure 2.
Expeilences possible within such a setting are almost endless in number.

The use of a work-study laboratory by the Cedar Rapids School District serves as
a good model. However, they have yet to incorpoiate students in the program who

arc not educable mentally retarded. Two obvious vocational areas that could be

4 9



- 19

incorporated arc custodiatmd food services. These would be necessary just to
maintain operation of the facility and could easily he arranged for exploration" and
training.

Purposes of a Work-Study Laboratory
A

Social skills

a0

>
-Functional acade

o liss

CI
= b00 C

&.i0 tis. *e
0.

8 173$-:toe

ic skills

Figure 2.

Two examples of vocational activities used in the Cedar Rapids program will
provide an understanding of the multiple" purposes of.suchI facillIty. Cardboard
carpentry and the many purposes that objects constructed from cardboard can
serve in the ch...1 provide forigood product demand. Examples of objects that
can be create from cardboard are tables, bookshelves, puppets, student mail-
boxes, magazine holders, puppet theaters, etc. Production of such items permits
a work environment to be created and often assembly-line production. A few of If-
the tasks that would exist in a cardboard carpentry operation are;

1. receiving orders
2. telephoning to verify orders; reporting completion of orders
3. accounting (material used, time expended)
4. sawing/cutting according to patterns
5-. assembly of pieces
6. painting of cardboard
7. delivery of completed products
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The same type of tasks would exist in otheOpperations. Some alternatives
would be cutting of oak tag for, flash and phrase cards, printing of flash and phrase
cards, replacement of pieceAnissing from wooden puzzles, ancLconstruction of.
carrels or room divid rs. The service that the laboratory could provide to the
teacher and the school iistrict has been docutnented in the.Cedar Rapids experience.
Student motivation is high, although, there is no reimbursement given to the stu-
dents. Of major importance is the exploration and training opportunities that can
.be provided in a planned manner and the evaluative information that clan be obtained.

Beeause of the social and academic experiences tChat can be provided in such
a program, it may seem that this program is not 'unlike other suggestions previously
made by the Des. Moines staff. While there is much similarity, the important dif-
ference is the vocational'orientation of this program. It would be possible to em-
phasize specific vocational skills morc easily in this program 'than in previous
Des Moines proposals. ,

1111110114,Expense of such a prIgram would seem to be minimal. The majo1 ture
would be for the facility and maintenance.of it. Teachers already working in special
education programs could be assignea to the laboratory, thus 'there should be no new
personnel cost unless the decentralized natuie of the current programs makes re-
assignment unrealistic. Major program cost wotit be for materials, but they
should be able to be borne by the attendance centers requesting the product from

._

the program. Optimism regarding minimal start-up expeise is due to the Cedar
Rapids experience. They were able to find that the business community willingly
provided a great many things for the program.

The advantage of a work-study laboratory would be that it permits.a larger
number of students to be served in one setting, thus beipg more efficient than an
individual exploratory or training experience provided for each student. Again,

this is not to indicate that such individual experiences would not be provided, but_
that a system would exiSt for preparing students who were less ready for the com-

, munity. Also, by looking to meet real needs of the school system, the program
would not be faced with the production demands of priyate industry or the problem
of securing wOrk.
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...The reader needs to att\end to the concept of the laboratory, not the descrip-

tibn dhetivities given. Any such program in the Des Moines school system would
be molded by the facility, the type of production demand that exists, and the

s

specific objectives that the ld be designed to accoMplish:

Incor ration of a Work-Stud boratory Within an Exi. nded Pro ram Model
E'arlier, in 'Figure 1, rhe preparatory hierarchy of exploration, training and

placement was presented. As mentioned above, the laboratory could contribute to
the first two functions. This is shown in Figure 3. Also added to Figure 3 are the
other resources that could be used for the vocational preparation functions.

It is difficult to represent the flexibility that is intended to be present in
Figure 3. For example, it would not be necessary for a student to progress through
eaCh phase of the exploration level, i.e., classroom through community, before
progression of training occurred. However, flexibility so that lock-step progres-
sion l§ not necessary is essentiakif individual needs are to be met.

Let us assume that exploration can be viewed as taking place at the four dif-
ferent locations (classroom, school, laboratory and community). By doing this,
it would seem that a variety of activities that complement, rather than duplicate,
one another could be created. An example is presented below.

EXAMPLE OF LOCATION AND TYPES OF EX41LORATORY ACTIVITIES

ClassrOom

reproduction of
a design (mechanical)

gataloging, sorting
collating
disassemble/issemble
simple equipment and
machines

School. Laboratory Community
clerica4 food service nursing home
custodial custodial hospital attendant
food service clerical laundry

,lurniture production mechanic helper
refinishing worker in sheltered

environment
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EXPANDED SEQUENCE OF VOCATIONAL PRjiPARATION
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It should be noted that even though similarity exists between some k3f the rubrics,
as one moves from the classroom to the community, the elbloration becomes more
realistic.

Also, it would seem that community exploratory experienceeshould be limited
to vocational areas that cannot realistically ,Oe provided in other environments,
vocational areas that are appropriate, for the more capable, or wcational areas
that would be in high demand so that time expended in developing the comMunity

exploration experiences would have a sufficient return for the investment. Per-
haps in an attempt to not limit students vocationally, we make the mistake of not
expending the energy necessary to develop exploratory and training activities in
the community that could be re-used.

0,At the training level a sequence similar to that at the eXploration level would
exist. The major difference would be that due to the student's interest, current
skills and skills that he needs to develop, he is given a specific experience or-a
series of training experiences. It would seem that within the school system that
quality training experiences could be createdhile the concern exists that there
is not great acceptance for such thinking (and the reality of that situation is not
disputed), it would seem that one training experience cocUld be created in an area,

e.g. clerical services, food services, maintenance, etc. Being able to,()point to one
.

such trainifig program might open the door to others. The same is true of com-
munity training.

The issue of Wage and Hour Regulations is a real one., However, legitimate
training can be provided for under existing wage and hour regulations. It is
necessary to involve a representative from the Department of Labor to provide
for the exemptions where they are necessary. Also, as indicated before, it would
seem that there are some funds that could be used for the,purposes of training.

Placement could be classified into the categories shown on Figure 3: in-school,
sheltered employment and competitive.. While_in-school work-experience is an
important option, because of the difficulties involved in obtaining payment for ;

student services, it may not be a viable option. Placement in sheltered and
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competitive situations are currently being used. While the school may not be able
to or willing to employ students, theme may be an option. .As suggested by phn
Barrett, a sheltered workshop or activity center could "employ" students,in a
school on.a piecework basis. Such vocational activity could he used at all three
levels. 'There would also be the option of the school district cdntracting with a
rehabilitation agency to perform a given service; e.g., -custodial service for a
building.. The agency could, in return, provide exploratory training and short-
term placement opportunties to students in that setting. This seems like a most
logical step and one that might be agreeable to-all parties. It would reduce the
paperwork for the district and at the same time involve someone who is, experienced
in employing the handicapped.

Summary of Recommendations for an Ex Tended Program Modei

To expand the existing program model requires the creation of program
alternatives at the exploratory, training.and placement levels. A program like
the Work-Study Laboratory used in Cedar Rapids could serve a purpose at both
the exploratory and training level. It is important that the laboratory concept
not be viewed as an end in itself. Instead, the total vocational program Must be
viewed as a series of experiences that provide the opportunity for students to enter
at their skill level and to progress as rapidly or as slowly as,is appropriate.

_

Within that context, the laboratory neeigsc,to be viewed as providing experiences
that lead to accomplishing 'specified objectives in the area of exploration and train-
ing. Likewise, the classroom, school and community must also be viewed as
vehicles to accomplish predetermined program goals. Only by looking at .

(1) what needs to be accomplished and -(2) the alternatives for accomplishing the
goal will it be possible to sequence experiences and not to place demands that are
too great on any orie aspect of the total program; i.e., claSsroom, school, labora-
tory, or community. It is the creation of a vocational program that is sufficiently
broad and well sequenced in respect to the vocational performance levels of the
students that is crucial, but it is a most difficult goal to actomplish. Such an
activity will. require an agreed upon lAue-print for program design and development.

(
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Program Philosophy
0 Educational philosophy plays, an important role, in operating a program or
pia mg a new one.. Too often, because of the many demands on our time, pro-

*.philosophy is neglected. At one time I questioned expenditure of time for
such purposes, but now I question if a program can function unless an operational
philosophy is established that directs decisions. For example, 40 philo'S'ophy re-
garding the natureof the learner and his needs, if he is going to function as in-
dependently as possible, helps to discriminate between content and experiences
that, are appropriate and those that are.unnecessary. 'In a vocational program,
it is important that there be agreement op the types of skills that are high priority,
the reason for work-experiencepthe role of the home, etc. It is not uncommon
for.long.established programs to cont.inue as originally implemented .with personnel .

no longer having a rationale for thd way the program is operated. To instir9thar
,t

progranis do not perpetuate themselves because "that's the way we have always
done it",''a periodic re-examination of program philosophy and the degree to which
ihe program is cOnsistent with the philosophy is necessary.

Recommendation

Evaluate the degree to which compatibility exists between the existing philosophy
and what is concurrently being done or would like to be done by the staff. c
Actio eeded

Attention can be given to this recommendation at an in-service meeting.
Personnel can be asked to come with their assumption regarding the nature
of the learner and needs of the learnor and the type of program necessary
to meet those .needs. It would be desirable to secure someone who is skilled

working with groups to facilitate ,the process.

Program hiandbook

There is a deartof information available oh the secondary program. The
purpose of the program, requirements for admission, program sequence, per-
sonnel roles and responsibilities are to be found by reviewing material that niay
be outdated and by interviewing individuals. The lack of some central source to
refer to regarding the structure and nature of each secondary program mates it
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difficult to grasp the exact nature of the program. If coordination,between pro-
grams is desired, it is important that some reference be available to facilitate
communication. A statement regarding responsibility of personnel for record-
keeping, student evaluation, supervision of students, reporting of information,
communication with parents, etc. would be helpful for new personnel and for
existing personnel to evaluate their own performance against:

Such a handbook may not have been necessary when only one attendance center
existed. However, now when at least five attendance centers are involved, it is
imperative. It is expected that there should be variation between attendance cen-
ters be of their individual characteristics and a descriptIon of that variation
in progtam or role would be beneficial.

There is minimal information available regarding the growth of the program,
the number of pupils being served at different age levels, and the functional level
of the pupils. Recortling such data and having it available to,program personnel
would assist them in seeing the larger program.and perhaps in generating new

_

dpproaches to-resolve existing problems.

Recommendation ,ur

A program handbook should be developed.

Action Needed

One individual should be given responsibility to prepare the working copy
of the handbook that will be reviewed by program and administrative per-
sonnel. An individual within each attendance center should be given respon-
sibility for describing variations that exist in that program. Someone should
be given the responsibility for preparing and distributing yearly reports to
be included in each handbook. Such a handbook needs to be updated so that it
does reflect the operation of the program.

Program Curriculum

Information regarding program curriculum seems to be lacking. The problem
that this presents is that it is.not known whether or not certain content or experiences
arc provided that may be important for vocational preparation. The programs are
highly individualized, but withoUt some-curricular frarnework, it is impossible for
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program personnepo know if hey are reachinwithin a sequence or to communi-
)

cate to'others what they have done and will bc doing in the near futurc. Stich

terms as "individualizing" or "teaching soll competencies" are too broad to
permit good communication.

Recpmmendation

A formal curriculum should be developed or adopted by the secondary
program.

Action Needed

Curriculum Objectives need to be established at the junior and senior high
school levels. Input from agency personnel should be obtained to insure
that students wilI receive experiences necessary for entering their programs.
Established curriculum guides; e.g., the Clarke County (Las Vegas, Nevada)
or Cillcinnati Curriculum Guide, would be helpful references or perhaps even
be accbptable for adoption. Provision for adopting the BSCS, Me and My En-
vironment and Yeshiva Social Learning Curriculuffi (the latter is not yet avail-
able) might be considered. Implementation of instructional programki developed
for the handicapped would offer scope and sequence to the total program.

Data Collection
.

Data Collection seems to be at a minimal leVel with little, if anything, being
aollected that would be helpful for program decision-making. It should be pointed
out that this is true for most programs in education. In many cases the information
is already being colleqted but is not being assembled. The.capabIlity is there to
gather information and process it.

Rpcommendation

A vocational preparation data collection system needs to be designed and
implemented.

Action Needed

Identification of data needs should ne done. Consideration should be given
to classifying skills that would be inciuded-in the curriculum; (e.g., can use
the bus independently; can use the bus, but cannot transfer; can tell time to
the half hour, etc.) and that have vocational significance. Also, compiling
information on'the type of jobs that students hold and employers ratings should
be considered. Such information would allow identification of major strengths
and weaknesses of the population and would help to determine prograrit priorities.
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Following Identification of data needs, contact should be made with the data
processing unit serving the Des Moines school system. Their assistance
would be necessary in establishing input and coding procedures necqpsary
for the collection and processing of data. Most instructional or prograrn
information that would be processed is tabular in nature and would not in-
vOlve any significant cost.

Having a data bhse is important for decision-making. Without an on-going
sysiem, time is never available to gather the information and subjective
decisions arc made. This availability of data is increasingly important if
federal funds are desired.

Use of Consultants
establishing a comprehensive vocational program will be a difficult task

and will require expertise.that we lack as teachers and counselors. It would
seem that there is a wealth of expertise that-eists and that could be tapped. An

important area of expertise exists in the vocational staff at Des Moines Technical
High School. Determining job flow, job skills, space utilization, accounting pro-
cedures and so forth in a laboratory could best be done with the.assistance of such
experts. The professionals in the area of vocational evaluation' might be helpful
in determining and designing exploratory activities that could be used in the class-
room. Also, graduatmwdents in Drake University's programs in business admin-telt
istration or psychology blight have a great deal to contribute. Most of this expertise,
because Of interest in the program or interest in obtaining professional experience,
might be available without cost.

Recommendation

There are many different ways that consultants could be ugetl,NOnly one will
be recommended here.' That is, an inquiry should be'madeto see4 graduatf
students in the Department of Psychology, Drake University, would be interested
in assisting in setting up the vocational training program at Van Meter Sch

NW.

It would seem that they would have the interest and the expertise to assist in
e:creation of a token economy system and a vocationally oriented envirdnment.

Action Needed

Contact should be made with Dr. Scott Wood or Dr. Maggie Lloyd at.
Drake University.
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Career Information Center Student Survey Form

",



//

GUIDANCE AND CAREFA INFORMATION CENTER

4PESTIONNA1RE STtTS

School / Grade Date
,

/

DirectioUs

Please complete the following questions as they relate to your experiences

in the multi-media Career Information Center. Please complete only the questions

that pertain to your use of the Career Informatton Center or school staff during

thie past school year.

.1. How many times did you use the Career Information Center during the school
year?

1-5 times 5-10 times more than 10 times

2. Check the type of areas in the center that you used (A, B, C, D) and complete
the witching areas in this questionnaire:

A. CAREER INFORMATION AND CAREER EXPLORATION (career filmstrips,
cassette tapes, magaziAias; books, etc.)

B. CAREER TESTING (interest, aptitude, attitude tests)
C. CAREER PLANNING (Has your usq of the Career Information Center

,led to your discussion of capber goals with other people?)
D. CAREER,PLACEMENT (Using school placement services)

$-
e

Directions

For each Of the areas'ohecked above, please answer the questions that relata

to that area.

A. ,CAREER INFORMATION

1. Did these materials assist you in makingcareer decisions?:

Yes No

2. Which of the following materials wasImost beneficial? Please check.

a. filmstrips
b. cassette tapes
c. magazines
d. books
e. other (nlease identify)

61.
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3. Atter tieing materials in the Career Information genter, did you discover
other career opportunities you were not aware of previously?

Yea No

4. After wising the materials, in the Career Information Center, did you
continue your investigation of career opportunities?

Yes No

B. CAREER TESTING

1. Did these tests assist you in makink career deciaions?

Yes No
4

2. Which of the following tests were most beneficial? Please check.

a. aptitude tests
b. interest tests
c.

1

attitude tests
,other (please identifY)

C. CAREER PLANNING

1. After visiting the Career Information Center, did you discuss the information
check more than one response if needed)with: (please

th'4 counselor
teachers
your parents

..-----..e students'

D. CAREER' PLACE/40T

other

1.- Do you know that your school has a Youth Employment Counselor?

Yes No

2. Obat types of services did you use? Plea!e check.

a. Rent-a-Kid Services (lawn mowing, snow shoveling, etc.)
b. Part-time (short interval)
c. Summer job
d. Part-time (all year)
e. Full time

3. Could the placement services be iMpraved in your school?

Yea No

4. your answer to qUestion #3 was Yesl.please list your suggestions for,
improvement.

6 2



Appendix E

Career Information Center Teacher Survey Form
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Date

GUIDANCE AO CAREER INFORMATION =TER

QUESTIONNAIRE . TEACHERS

Subject Area

1. Are you aware of the multi-media career information center in your school?

Yes No

2. Please check the goal area in which you recommended material for the Career

Information Ce

CAREER
tapes,

CAREER

CAREER

,CAREER

CAREER

nter.

3. Are the mater

f'\

INFORMATION AND EXPLORATION (career fi%trip8, cassette
magazines, books, etc.)

TESTING (interest, aptitudep.attitude tests)

PLANNING (diacussion of career goals wdth other people)

PLACEMENT (using school placement servidea)

MOTIVATION (promote's student-interest in career exploration)

p.

s you recommended for the Career Information Center now in

the Center? Please check.

Yes

0

Career Information

Career Testing

Career Planning

Career Placement

Career Motivaon

64

Don't Know



Did you make student assignments to the Career Information Center?

Yes

a. *ore assignments on individili basis?

Yea

b. Weraissignments to total class?

Yes

No

No

41

5. If so, were the assignments in conOunction wiih one or,more'of your lesson

plans?

Tes No

6. In what areas have you assigned materials for,students to utilize?

Please check.
qr.

Career Information

Career Testing

Career Plannini

Career Placement

Career Motivation



Appendix F

Vocational Youth Organization Brochure
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DISTRIBUTIVE EDUCATION CLUBS

OF AMERICA

The Distributive Education Clubs of America -

otherwise known as DECA . is an organization

whose program of leadershipo,personal develop-

ment and career, encouragement is designed

specifically for students enrolled in Distributive

. Education.

Distributive Education is a program of instruc-

tion which teaches marketing, merchandising

and manigement and DECA is an integral part

of this program. DECA was begun in 1946 and

is now operating in 50 states plus the District of

Columbia and Puerto Rico.

Future Farmers of America (FFA) is the national

organization of high school students preparing

for challenging careers on the farm, in agri.

business that support modern farmers as well

as forestry, horticuttpre, food processing and

natural resources occqations.

Chapters of the FFA are established in public 1/

schools offering instruction in vocational agri.

culture under provisions of the National Voca-

tional Education Acts. FM activities are speed.

ically designed to be part of the instructional

program.

Its goals are, in part, to develop a respect for

education in marketing and distribution which

will contribute to vocational Competence, and to*

promote understanding and appreciation for the

responsibilities of citizenship in our free, com .

jeitive enterprise system. .

DECA is composed of five Divisions: High

School, 'Junior, Collegiate, Alumni and Profes-

sional and its membership numbers over 80,000

in approximately 4,800 Chapters. Its purposes

are (1) to develop a respect for education which

will contribute to occupational competence, and

(2) ,to promote understanding and appreciation

for the responsibilities of citizenship in our free,

competitive enterprise system. A National DEC.A

Carder Development Conference is held each

year serving all DECA Divisions and individual

and Chapter recognition is given for outstanding

achievement in many competency areas.

*********

The primary purposes of the FFA are to develop

agriculture leadership, co-operation and citizen.

ship, Through participation in FFA activities,

young men and women, ages 14.21, interested

in all aspects of agricultural industry learn how

to speak in public, conduct and take part in

meetings, handle financial matters, solve their

own problems and assume civic responsibility.

FFA was organized nationally in 1928. In 1950,

Congress granted the FFA a Federal Charter.

Today, there are over 8,000 chapters in 49

states, Puerto Rico and the Virgin Islands. Active

membership is more than 462,000.

FUTURE HOMEMAKERS

OF AMERICA

Future Homemakers of America is the national

organization for students in home economics

and home economics related occupation courses

in the secondary school. An incorporated, non .

profit vocational education youth organization,

its goals are to help youth assume their roles

in society tgough Home Economics Education

in areas of personal growth, tan0y,life, 'voca-

tional preparation and comnlehity ,iifvolvement.
,

The organization embraces :ivo.tyPes of chap-

ters: FHA chapters for students in homemaking,

consumer and family life education, and HERO

chapters for students in home economics related

occupation courses. Established in 1945 as an

integral part of the home economics education

curriculum, it provides opportunities for develop--

ing individual and group initiative in planning,

and carrying out activities related to the multiple

roles of hremaker and wage-earner.

Future Homemakers of America has a national

membership of half-a-million girls and boys in

12,000 chapters located imkall fifty states, the

District of Columbia, Puerto Rico, the Virgin

Islands and American Schools overseas. Twelve

national officers elected annually by the voting

delegates at the National Meeting and three

HERO Representatives make up the National

Exetutive Coundl.
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OFFICE EDUCATION

ASSOCIATION

VOCATIONAL INDUSTRIAL CLUBS
44.

The Office Education Association is 'voltintary

association of state youth -groups, supportimi,

office occupations education.

It is part of the Education program, designed to

develop leadership abilities in the American

Business System, and competency in office

occupations, within the supporting office occu-

pations education?

The OEA is divided into two distinct groups

the high schdol group and the post-secondary

group. Any existing or emerging youth group

which demonstrates how it will meet state voca

tional edutational requirements may participate

in the OEA Federation of "Umbrella," Present

membership eiceeds 50,000.

How does tt;e OEA benefit the student, the

school, and-the community? Membership in

OEA gives the student an opportunity

participate in state Officers' Leadership confer-

ences, as well as the annual national OEA

Leadership Conference,

The objectives zaf OEA are: to develop student

leadership; to improve poise, sociability, attitude,

andi tact; to develop vocational competence in

office occupations; to promote better under.

standing at local, state, and national levels; to

promote student ambition for useful ,purposeS;

to learn to plan effectively; to develop enthusr-

asm for learning; to.develop confidence and have

a spirit 9f competition, and to understand and

promote business; to organize and carry out

worthy civic activities.

,

040404 -irk*

OF AMERICA

The Vocational Industrial Clubs of AllieriCil

(VICA) ds the national student organization

servingA ade, industrial, technical and health

occuPations education students with, leadership,

citizenship and character development programs

and activities. Members in high school trade

papara tory and industrial cooperative programs

have their own division and activities within

VICA. Post-secondary students form another

.thvisal. Each opyates on the local,.state and

national levels, Students form clubs in th$
own schools: activities are co-curricular.

VICA emphasizes respect for the dignity of work,

high standards in trade ethics, workmanship,

scholarship and safety. Anéther goal is the

development of patriotism through the practice

of democracy in the club.

Conimpetrtive activities in trade skills, as well as

areas such as public speaking and parliamentary

procedure are important aspects of the VICA

program. Members can also participate in an

individual achievement program to receive

recognition, for both skill and personal accom-

plishrent. State leadership conferences are

held Ilearly; delegates are chosen to attend the

National Leadership Conference.

VICA was organized in 1965 as allInoprofit

educational association. There are 48 member

associations including Puerto Rico, Guani and

the Virgin Islands, Membership is 189,000,

VICA was established through the efforts of the

National . Assocfation of State Supervisors of

Trade and Industrial Education. The American

Vocational Association, U.S. Office of Education,

AFL.CIO and Chamber of Commerce of the

United States sponsored its founding.

*************

LOCATION OF YOUTH ORGANIZATIONS

The followino °secondary schools have or are

planning to organize youth.organizations,

HIGH S1CHOOLS

EAST
. NORTH

815 East Thirteenth St 501'Holcomb Ave.

Phone: 265-0335 Phone: 288.9771

HOOVER ROOSEVELT

48b0 Aurora Ave. 4419 Center tt.

Phone: 276381 Phone: 277-6381

LINCOLN DES !HINES TECH

, 2600 S.W. Ninth St 1800 Grand

Phone: 288-0255 Fihone: 284.7846

IUNIOR HIGH SCHOOLS

BRODY IRVING

Phone 244-7129 Phone: 243.8637

CALLANAN KURTZ

Phone: 255-3147 Phone: 285-4121

FRANKLIN McCOMBS

Phone: 255-3101 Phone. /87.2565

GOODRELL MEREDITH

Phme: 265 6051 Phone: 276.4967

HARDING MERRILL

Phone: 244 9189 Phone: 27,4-3441

HIATT

Phone: 266-3129

WEEKS

Phone: 288.6755

WILSON

HP hOoYnTe 265.7395 Phone: 266.5135

ilvir

*************
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DECA, FFA, FHA, OEA; VICA . . .

The five vocational youth organizations identified
above are individual student organizations rep-
resenting Vocational Education. -

These organizations involve hundreds of Des
Moines' young people of secondary school age
in positive action programs. The program
activities are designed to carry through in-depth
projects based on the students concerns and
interests.

These youth organizations are a part of the
existing vocational curriculum within the Des
Moines Public School system and offer practical
opportunities for young people to Participate in,
and prepare for a role in our economic system.
Much of their success depends on the degree of
support they receive from their affiliation with
their national, state, and local organizations and
from local business and industry.

444-4-4444-4444-*
- 73

*************
WOULD YOU LIKE TO HIRE A DES
MOINES YOUTH WITH VOCATIONAL
SKILLS PLUS THE LEADERSHIP ABILITY
DEVELOPED FROM PARTICIPATING IN
VOCATIONAL YOUTH ORGANIZATIONS??

IF so . . . CALL I
Career Placement Center
Des Moines Public Schools
1800 Grand
Des Moines, Iowa 50B07
Phone 284-7755,

FOR6MORE INFORMATION CONTACT
DES MOINES PUBUC SCHOOLS

1800 GRAND, DES MOINES, IOWA
PHONE: 284-7011

DES tv1OINES PUBLIC SCHOOLS
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CAREER EDUCATION

IN THE

DES MOINES

SCHOOLS

ELEMENTARY

THE WORLD OF WORK

MEL SKCIALIZED TECHNICAL PROFESASIONAL

Wes K 1

Career Education at the elementary level, in-

tegrated into the total curriculum, provides stu-

dents with an opportunitzto develop an awareness

of careers, develop see-concepts, arid discover

their roles in society.,

Field trips combined with

in-school activities are utilized

to develop career awareness.

Self-concept understanding Is

an important part of Career

Education.

411.

Mock elections Mc one of the

activities used to help students

understand our Political atruC-

ture and their individual role

in society,

2 3 4 5 6 1 I 9 10 11 12 13 14 15 16

ELEMENTARY JUNIOR NICK SENIOR MOH

JUNIOR HIGH

Exploration into different career fields plus act-

ual work experience provides students the opport-

unity to discover careers consistent with their

interests and abilities. Career counseling plays a

vital role in Career Education at the junior high

level.

Through ia-scbool activities

students have the opportunitylo

explore variety of careers.

Actual work experience give

students the chance to con.

tinue to explore a viliety of

careers,

A L

Career counseling helps students

plan their goals and careers,

Mink
Elation Ind

Trigg

Throgiort

Wortig Life

POST-SECONDARY

SENIOR HIGH

th Career Education encourages students to con-

, tinue exploring careers consistent with their in-

terests and abilities. In-school and cooperative

(on-the job) programs provide secondary students

with job skills upon graduation. Career placement

services assists students in securing errIployment

in their career fields,
Ir

SIR

-Vocational and technical

in-school and cooperative

programs teach students job

skills.

In-depth exploration with

Advanced equipment assist:

students in determining a CAM.

Orem Placement mingling

assists students in securing

employment.



COMMUNITY & ADULT

EDUCATION

Community and Adult Eduostion offers a wide

xange of programs designed to meet the education-

al and recreational - of the community.

jul icbool equivalence
programs +Slows bnth yams

and oW toccmpIr huh
Inkool dodo.

Vocational UAW *tau
WpIiPIoieaidnnceupthé
career ladder or squire new

Elk

AMBe1nducauoapo,,s
latilvidush an (*partway to

streolthen their liab iod,
edicadcoal

ReanatIonal proms like
adults an opportunity ti mac

better use ci their WPM the.

COOPERATING AGENCIES

CITY OF DES MOINES

COMMUNITY DEVELOPMENT AGENCY

COMMUNITY IMPROVEMENT NC.,.
DES MOINES PUBLIC SCHOOLS

GOVERNORS YOUTH OPPORTUNITY PROGRAM

GREATER DES MOINES

CHAMBER OF COMMERCE

GREATER DES MOINES

-BUSINESS AND INDUSIRIES

IOWA STATE EMPLOYMENT SERVICE ;

#ATIONAL ALLIAlEOF BUSINESSMEN

NEIGHBORHOOD YOUTH CORPS
111111111MIN

POLK COUNTY AGENCIES

STAl,i DEPARTMENT OF PUBLIC INSTRUCIION

SCHOOL IOLIO

Dr, John E. McCaw, President

Dr. George G. Caudill Dr. Ora E Niffenegger

Mr. klden Gentry Mr. Merle F. Schlampp,

Mrt!ate Goldman Mrt Jack Spevok

Superheenrient of Schools

Dr. Dwight M. Davin

FOR MORE INFORMATION:

contact

DR. DWIGHT M. DAVIS

Superintendent of Schools

1800 Grand Avenue

Dm Mould Iowa 40307

Telechone: 4844911

CAREER UCATION

I Concept For ALL youth

function of education is to quip youth

dent dills and underotanding to enable that ,

oy a productir and atisfying life. Them is

'dice that mho* lace the country have nOt irked*

prepared youth to enter the world of work, understand

or make,raionol decisions about a career, For ,
y schoolsitress a college 'Reparatory Jum

This causes many to drop out of ichool which:

molts unPrePartd Pit the world of work,v,,,.

"employment Ind job Aisatisfaction later in life, A

Avian that does not prepare everyone equally for the,

queer of ones choice is not meeting the needs of the

dividuat or community,

SOLUTION

Local al agencies interested in improving

their educe rogrami are finding that Career Edu.

talon more realistically meets tbe needi of youth. The

weer concept emphasizes activities which develop elf.

understanding, awareness and exploration of careers Ind

specific A& for employment. Dr. Sidney Marled, the

United States Militant Secretary for Education, stales

"Career Education is a curriculum designed to give every

youngster a genuine choice; at wdl as the intellectual

and occupation skills deem to back it up,"

CAREER EDUCATION IS FOR EVERYONE , .

4...4k-., . t, vAir..... :,,,r..1.1..4,40e,_


